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Pupil premium strategy statement: Willow Wood Community Primary School  

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) 
funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last 
year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Willow Wood Community Primary 
School  

Number of pupils in school  171 (when budget set) 

189 (now)  

Proportion (%) of pupil premium eligible pupils 63.7% (when budget set) 

57.6% (now due to intake) 

Academic year/years that our current pupil premium strategy plan covers  2021-2024 

Date this statement was published December 2021  

Date on which it will be reviewed December 2022  

Statement authorised by Lindsay Robertson 

Pupil premium lead Lindsay Robertson 

Governor lead Cllr Paul Stewart  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
£163,605  

(92 FSM and 17 post LAC) 

Recovery premium funding allocation this academic year £15,805 

Pupil premium funding carried forward from previous years (enter £0 if not 
applicable) 

£ 0 

Total budget for this academic year 

 

£179,410 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Willow Wood Community Primary School we are committed to ensuring that all pupils, irrespective of their 

background or the challenges they face, make good progress and achieve in line with the expected standard or 

better across all subject areas. The aim of our strategy plan is to support disadvantaged pupils to achieve that goal, 

including those disadvantaged pupils who are high attainers.  

When making decisions about using Pupil Premium funding it is important to consider the context of the school and 

the subsequent challenges faced. This, considered alongside the research and reports completed by the Education 

Endowment Fund, ensures that plans are well considered and are founded in evidence and support school in 

overcoming the identified barriers to learning.  

We have recently moved to a new school building 0.6 miles from our previous building which was in one of the most 

deprived areas of Sunderland. Our school is now located in Red House in the north of Sunderland and currently we 

are a one form entry school; although the new school building is designed to eventually accommodate 1.5 form 

entry. We know our context and respond to the changing and increasingly challenging needs of our community well; 

working both within school and with multiple external agencies to support both the pupils and parents. The pandemic 

has exasperated these needs and the mental health and well-being of our families is of a growing concern; as is the 

financial implications placed upon them as changes to Universal Credit are phased in. We are also aware of those 

families who are considered to be ‘the working poor’ i.e. those families who work but who do not have disposable 

income and just manage to cover day to day living expenses. We also consider the challenges faced by our children 

who are open to Social Services and universal support plans and the large number of children we have who are 

either CLA or are post cared for and are in the care of grandparents and other family members. We are aware of the 

complexity of family situations that prevent our children from flourishing and at times the limited engagement we 

have with home. The challenges are varied and there is no ‘one size fits all’ approach however the aims and 

planned approaches outlined in this strategy are also intended to support their needs and address the challenges 

outlined below.  

The vast majority of our children come from the surrounding estates and the latest IDACI analysis report is shared 

below. The English Indices of Deprivation (previously known as Index of Multiple Deprivation) is the official measure 

of relative deprivation for small areas in England. The indices rank every small area in England from 1 (most 

deprived area) to 32,844 (least deprived area) across seven domains. These small areas are called Lower-layer 

Super Output Areas (LSOAs). Lower-Layer Super Output Areas are small areas designed to be of a similar 

population size, with an average of approximately 1,500 residents or 650 households. There are 32,844 Lower-layer 

Super Output Areas (LSOAs) in England. They were produced by the Office for National Statistics for the reporting 

of small area statistics and are a standard way of dividing up the country. 

The map below displays the ‘Lower Super Output Areas’ which surround the school and they are colour coded 

according to which national decile they belong to; decile 1 being the most deprived and decile 10 being the least 

deprived. The blue dots indicate where the school’s pupils live.  
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As of December 2021, 114 of our children were living in the 353rd most deprived area of the country with 97% of our 

children living in the top 20% most deprived areas in the country. School was previously located in the 345th most 

deprived area in the country but with our change of location we are now situated in the 5190th most deprived area 

however, the vast majority of our children continue to live on the estate from which we have recently moved.  

Quality first teaching is at the heart of our approach and we will target intervention on the areas identified by 

teaching staff as requiring the most support. We ensure that all teaching staff are involved in the analysis of data 

and the identification of pupils so that they are fully aware of the strengths and weaknesses of cohorts and 

individuals across school. We will also be mindful that with smaller than average cohorts, data may appear 

disproportionate and percentages can be easily distorted by individual children (e.g. single form entry with a class 

size of 22 children – each child will represent more than 4% points). High quality teaching impacts on closing the 

disadvantaged attainment gap but also benefits all children in school as we have such a high proportion of children 

in each class who are classified as being disadvantaged (this percentage is even higher if we consider the children 

who have recently started in our school). Our strategy is integral to and supported by wider school plans and 

additional funding for educational recovery. 

We are guided by the following principles – 

• We ensure that teaching and learning opportunities meet the needs of the pupils.  

• We ensure that appropriate provision is made for pupils who belong to vulnerable groups; thus ensuring the 

needs of socially disadvantaged pupils are adequately addressed and assessed.  

• In making provision for socially disadvantaged pupils, we recognise that not all pupils who receive free 

school meals will be socially disadvantaged.  
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• We recognise that not all pupils who are disadvantaged are registered or qualify for free school meals (the 

‘working poor’). We reserve the right to allocate Pupil Premium funding to support any pupil or groups of 

pupils the school has legitimately identified as socially disadvantaged.  

• Pupil premium funding will be allocated following a needs analysis which will identify priority classes, 

groups or individuals.  

Our ultimate objectives are as follows: 

• To ensure disadvantaged pupils are challenged in the work that they are set.  

• Respond to pupils needs early to intervene at the point that need is identified.  

• To narrow the attainment gap between disadvantaged and non-disadvantaged pupils nationally and also 

within internal school data.  

• Adopt a whole school approach to the educational and pastoral support offered to disadvantaged pupils in 

which all staff take responsibility for the outcomes for disadvantaged pupils and have high expectations of 

what they can achieve.  

• For all disadvantaged pupils in school to exceed nationally expected progress in order to reach age related 

expectation at the end of Year 6 and thus go onto achieve GCSE’s in English and Maths.  

The range of provision the governors consider making for this group include (but not limited to) the following –  

• Reducing class sizes thus improving opportunities for effective teaching and accelerating progress. 

• Quality first teaching having the biggest impact on outcomes for all pupils; with particular focus in the most 

disadvantaged.  

• Allocate ‘catch up’ teachers in each key stage providing small group work with an experienced / qualified 

teacher to focus on overcoming gaps in learning and accelerating progress.  

• 1-1 support. 

• Booster clubs by teaching staff to extend the school day.  

• Embedding more effective practice around live marking and feedback. 

• All work completed with the aim of accelerating progress moving children to Age related Expectations at 

the very least.  

• Pupil Premium resources are to be used to target children able children in receipt of free school meals to 

achieve age related expectations and those who are SEND to make accelerated progress form their 

individual starting points.  

• Funding to be used to support trips, visits and residential stays to ensure children have first-hand 

experiences to use their learning in the classroom.  

• Funding for music tuition provided by a peripatetic specialist teacher.  

• Behaviour and nurture support during lunchtimes by providing activities to engage and promote our values.  

• Family support and well-being worker to provide 1-1 support, therapy, bereavement support, nurture, 

behaviour support and delivery of programmes e.g. Relax Kids, Firm Friends etc. 

• Attendance support to families to ensure the children are in school and are ready to learn.  

• Providing opportunities for staff CPD and further pupil learning in STEM, Forest School and music tuition. 

• CPD for the whole school and this will be centred around a focus on in-house support using the expertise in 

school where possible. This allows for ECT teachers and other teachers in school to see what is expected 

of them modelled consistently. 

This list is not exhaustive and will change according to the needs and support our pupils require. 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Pupils come in to school with poor speech, language and communication development (both 
articulation and vocabulary acquisition) and with diminished opportunities re extended early 
learning experiences. Assessments, observations and discussions with pupils indicate 
underdeveloped oral language skills and vocabulary gaps. These are evident from Reception to 
KS2 and in general are more prevalent among our disadvantaged pupils than their peers. On 
entry data for Nursery (Autumn 2021) indicates that 33% were not working at the expected 
standard and in Reception 57% were not working at the expected standard (within the new 
EYFS curriculum). 

2 Many pupils come from backgrounds that find it increasingly difficult to support a positive 
reading culture and do not have easy access to quality books and reading environments. 
Assessments, observations and discussions with pupils suggest disadvantaged pupils generally 
have greater difficulties with phonics than their peers and this negatively impacts their 
development as readers.  

3 We have recognised that we need to promote the value of additional opportunities that a 
rounded education can provide which teaches core skills and characteristics that lead to children 
having the aspirations and the knowledge to access successful employment in the future. 

4 Many children enter school with deficit in relation to their ability to be resilient linked to their 
social and emotional development – this can then lead to poor behaviour and attitudes to 
learning which need to be continually addressed. 

5 School context of deprivation: As of December 2021, 114 of our children were living in the 353rd 
most deprived area of the country with 97% of our children living in the top 20% most deprived 
areas in the country. School was previously located in the 345th most deprived area in the country 
but with our change of location we are now situated in the 5190th most deprived area however, 
the vast majority of our children continue to live on the estate from which we have recently 
moved. Obesity and poor dental health are amongst the highest in the city as evidenced in IDACI 
and school nurse reports. In 2020 33% of children in Reception class were over weight with 15% 
of these being classified as obsese. In year 6 39% of children were classified as being obese. 
Living environments are challenging with many families living in privately rented or council 
properties and unemployment deprevation indicators are high. Many parents receive universal 
credit payments.  

Our assessments and observations indicate that the education and wellbeing of many of our 
disadvantaged pupils has been impacted on by school closures and to a greater extent than for 
other pupils. These findings are supported by local and national figures which indicate that pupils 
across the country. This has resulted in significant knowledge gaps leading to pupils falling further 
behind age-related expectations, especially in writing.  

6 Social care needs: Our school has a large number of families supported historically and currently 
by a range of outside agencies including social care and family/early help support workers, 
counselling etc. Many of our children and families access support from school. School supports 
many of our children with reading, writing and maths through homework clubs and other means 
which are fully funded by school. School also sources opportunities for parents to access training 
courses e.g. teaching assistants training, first aid training etc.to support them in their search for 
employment.  

Referrals for support have shown a marked increase during the pandemic. 17 pupils (all of whom 
are disadvantaged) currently require additional support with social and emotional needs with 13 
requiring referrals to external services such as CAMHs and CYPS and all of them receiving 
regular in school support (4 of whom see the Well-being and Family support worker weekly).  
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7 Attainment on entry: The majority of our children enter EYFS with knowledge and skills at a level 
which is well below what is expected. A proportion of these are significantly below what is typical 
for their age. Each cohort has differing aspects of below expectation entry data within the prime 
areas. We also have a large number of SALT referrals and increasing numbers of children who 
come to nursery with a diagnosis of autism. Our current nursery children are below expected in 
the following areas: communication language and literacy, reading, writing and maths. Vocabulary 
acquisition is below expectation and this has historically continued through school however 
school is trying to counteract this using a range of strategies.  

8 SEND: 20% of children in school receive SEND support against a national average of 12%. 0.6% 
have a SEND statement or EHC against a national of 1.39% however many children have moved 
to specialist settings following successful EHCP applications being made. Further EHCP have 
been submitted for a number of children across the school. Currently the % of children across the 
school from EYFS to year 6 with identified SEND is 20%. SEND cohorts vary across classes (Rec 
20%, Y1=20%, Y2= 29%, Y3=5%, Y4=13%, Y5 =41%, Y6=18%). Currently 79% of pupils 
registered of FSM6 have an identified SEND need. School have admitted a number of new 
children across school who have been identified as having additional needs and they are 
currently under review and may be placed on the register when relevant information is received. 
There is also an increasing percentage of children entering school who have diagnosed autism. 

9 Attendance: Overall attendance at the end of July 2019 was 95.2% which is an increase on 
previous years. However, this remains below national but is significantly affected by smaller 
cohorts. Attendance of pupil groups shows that Willow Fields children have below national 
attendance in all pupil groups; especially persistent absence. Poor attendance rates for Pupil 
Premium children reduces their school hours and causes them to fall behind on attainment. 
Socio-economic factors also impact on attendance e.g. parents taking more affordable holidays in 
school time to reduce the cost. (No attendance data is available from 2019-20 academic year due 
to Covid-19 and national lockdown). 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure 

whether they have been achieved. 

Intended outcome Success criteria 

Improve the quality of teaching and learning further by 
ensuring that there is a consistent approach to the 
teaching of phonics, including the Early Years, which 
places greater emphasis on developing pupils’ fluency 
and blending skills.  

Raise attainment in phonics to ensure outcomes 
increase and are closer to both Sunderland and national 
data benchmarks 

-Work with the West Garth English Hub is completed. 

-All relevant staff trained to deliver Sounds~Write.  

-Reading books purchased which are carefully matched 

to the phonics scheme. 

-CPD for staff to train in Sounds~Write. 

-Phonics booster classes are delivered across school 

and impact upon understanding and attainment.  

-Employment of an additional teacher and support staff 

to support all classes. 

-Staff professional development opportunities. 

-Achieve the national expected standard in the Phonics 

Screening Check at the end of Year 1 for 

disadvantaged pupils.  

-Further support and intervention ensures Year 1 and 

Year 2 pupils all achieve national average or above in 

the Phonic Screening check. 

-KS2 reading outcomes in 2024/2025 show that more 

than 75% of disadvantaged pupils meet the expected 

standard.  

Progress in Writing - Improve the quality of teaching and 
learning in writing by ensuring that there is a continued 
focus on broadening pupils’ vocabulary across a range 

-Vocabulary is a focus in all lessons and children 

encouraged to apply technical vocabulary correctly.  
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of subjects and monitoring its application so that 
disadvantaged children reach the expected standard. 

-Knowledge organisers support children in identifying 

and understanding unfamiliar vocabulary so that they 

can apply it in context. 

-Greenhouse searches ensure children identify new 

vocabulary and can apply it in a range of contexts. 

-Reading booster classes are delivered across school 

and impact upon understanding and attainment.  

-Employment of an additional teacher and support staff 

to support all classes. 

-Staff professional development opportunities. 

-Pupils make accelerated progress in writing and apply 

a broader range of vocabulary choices to their work 

ensuring that they meet the end of Key Stage 

expectations for EYFS, KS1 and KS2 as well as 

working at Age Related Expectations in all other year 

groups.  

- KS2 writing outcomes in 2024/2025 show that more 

than 75% of disadvantaged pupils meet the expected 

standard. 

Progress in Mathematics - Develop staff CPD to further 
inform teaching, lesson design and metacognition within 
maths, to support children with developing their 
understanding, allowing them to make further progress. 

-Work with the Great North Maths Hub at Embedding 

Mastery Level and complete our work with them. 

-Lesson design is embedded in all lessons as observed 

in monitoring tasks and ensures that lessons are 

consistent in their planning and delivery.  

-Reasoning and explanation is embedded in lessons 

and pupils are able to discuss their learning with 

confidence and demonstrate understanding of the 

mathematical principles and strategies they are using 

and applying.  

-Maths booster classes are delivered across school and 

impact upon understanding and attainment.  

-Employment of an additional teacher and support staff 

to support all classes. 

-Staff professional development opportunities. 

- Pupils make accelerated progress in maths and apply 

a broader range of strategies to their work ensuring that 

they meet the end of Key Stage expectations for EYFS, 

KS1 and KS2 as well as working at Age Related 

Expectations in all other year groups. 

-Maths outcomes in 2024/2025 show that 79% of 

disadvantaged pupils met the expected standard.  

Communication and language - Increase the range of 
vocabulary to which children at all stages are exposed to 
so that they have the language skills to speak articulately 
and write in an interesting and engaging manner; 
applying technical vocabulary as appropriate in wider 
curriculum areas. 

-Staff in EYFS work with Together for Children SIO 

officer to retain the Ican accreditation and 

Communication Friendly Setting status.  

-All staff trained on ensuring their classrooms are 

communication friendly and all staff attain the 

certification from the course.  

-Staff speak to the pupils in full sentences and engage 

with them in their play to deepen their learning, expose 

them to sophisticated and technical vocabulary and 

communicate with them effectively.  

-Employment of an additional teacher and support staff 

to support all classes. 

-Assessments and observations indicate significantly 

improved oral language communication skills amongst 

disadvantaged pupils when triangulated with other 

sources of evidence including engagement in lessons, 
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book scrutiny, on-going formative assessments and 

NELI outcomes.   

-Pupils achieve in line with national expectations at the 

end of EYFS and are using and applying a broader 

vocabulary in their speech and their writing.  

Attendance – Increase the attendance of disadvantaged 
pupils so there are fewer persistent absentees and days 
absence across school.  

-Engagement with an attendance company to monitor 

and analyse attendance information. 

-Home visits completed regularly and attendance 

meetings held.  

-Regular governors meetings analyse attendance data. 

-Persistent absentees are referred to Together for 

Children Education Welfare Officers for support.  

-There will be a reduction in persistent absenteeism, 

especially of those pupils who are disadvantaged and 

fewer days lost due to absence.  

-Sustained high attendance from 2024/2025 

demonstrated by the overall absence rate for all pupils 

being no more than 4% and the attendance gap 

between disadvantaged pupils and non-disadvantaged 

peers being reduced significantly. 

-The percentage of all pupils who are persistently 

absent being below 4% and the figure among 

disadvantaged pupils being reduced significantly. 

Mental health, well-being and resilience – Support the 
mental health and well-being of the pupils in school, 
especially post Covid, so that they can be resilient and 
focus on their education.  

With the additional increase in social service involvement 

it is important that we know our pupils and can spot 

triggers which will affect learning. 

-School maintains Family Support and Well-being staff 

member in school.  

-Timely support put in place for pupils who require 

intervention in school and external services. 

-Support programmes delivered to support pupil’s 

mental health and well-being.  

-Staff professional development opportunities. 

-Training for staff re Mental Health First Aid and other 

mental health strategies to support pupils and parents.  

-Pupils are well supported and develop resilience in 

relation to their emotional health and learning. 

-Fewer referrals to external services are made.  

-Sustained high levels of well-being from 2024/2025 

demonstrated by qualitative data from student voice, 

pupil and parent surveys and teacher observations. 

A large proportion of disadvantaged children have 
significant / additional SEND needs requiring high levels 
of care; including intimate care needs. Across school 
over 20% of the children are on the SEND register and 
require support across the week.  

 

-Training of an additional SENco at Sunderland 

University  

-Weekly release time of both SENco’s. 

-CPD opportunities. 

-Referrals made in a timely manner. 

-Staff access training and advice regularly. 

-Children with SEND demonstrate accelerated learning 

from their individual starting points. 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address 

the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £79,910 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Improve the quality of teaching 
and learning further by 
ensuring that there is a 
consistent approach to the 
teaching of phonics, including 
the Early Years, which places 
greater emphasis on 
developing pupils’ fluency and 
blending skills. 

Sounds~Write training for staff 
2 staff £1200 

Sounds Write Reading books 
£1654 

Reading Plus £1600 

Phonic and Early Reading 
release time weekly £3697 

Phonics approaches have a strong evidence 
base that indicates a positive impact on the 
accuracy of word reading and decoding 
(although not necessarily comprehension) 
particularly for disadvantaged pupils.  

Phonics | EEF 

(educationendowmentfoundation.org.uk) 

 
EEF guidance for effective reading 
comprehension strategies. The approaches are 
woven into KS1 and KS2 daily lessons; across 
the whole curriculum. These strategies have been 
shown to have an impact of 6+ months progress 
when implemented effectively.  

Reading comprehension strategies | EEF 
(educationendowmentfoundation.org.uk) 

 
Education Endowment Foundation | EEF 

1,2,4,5,7,8 

Progress in Writing - Improve 
the quality of teaching and 
learning in writing by 
ensuring that there is a 
continued focus on 
broadening pupils’ 
vocabulary across a range of 
subjects and monitoring its 
application so that 
disadvantaged children reach 
the expected standard. 

 

Additional teachers in KS1 
and KS2 to support small 
group teaching £30342 

 

SLT release time each PM 
£23282  

 EEF guidance on improving literacy, specific 
interest in teaching writing composition strategies 
through modelling and supported practice.  

Improving Literacy in Key Stage 2 | EEF 
(educationendowmentfoundation.org.uk) 

 

Education Endowment Foundation | EEF 

3, 4, 7, 8 

Progress in Mathematics - 
Develop staff CPD to further 
inform teaching, lesson 
design and metacognition 
within maths, to support 

The guidance recommends integrating maths 
throughout the day, developing an understanding 
of how children learn in maths, use 
manipulatives and representations, ensure that 

3, 4, 7, 8 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-literacy-approaches?utm_source=/education-evidence/early-years-toolkit/early-literacy-approaches&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks1
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children with developing their 
understanding, allowing them 
to make further progress. 

Additional teaching staff as 
above.  

Times Tables Rock Stars 
£123 

 

Data analysis system 3 years 
£4500 

 

NFER assessments 3 years 
£4041 

 

 

 

 

teaching builds on what children know and use 
high quality support.  

Improving Mathematics in the Early Years and 
Key Stage 1 | EEF 
(educationendowmentfoundation.org.uk) 

The guidance recommends using good quality 
assessment to inform practice, manipulatives and 
representations, teach problem solving and 
promote independence.  

Improving Mathematics in Key Stages 2 and 3 | 
EEF (educationendowmentfoundation.org.uk) 

 

Mastery learning | EEF 
(educationendowmentfoundation.org.uk) 

 

Mathematics | EEF 
(educationendowmentfoundation.org.uk) 

 

Standardised tests can provide reliable insights 
into the specific strengths and weaknesses of the 
cohort and individuals to ensure that they receive 
the correct additional support through 
intervention of teacher instruction. 

Assessment and feedback | EEF 
(educationendowmentfoundation.org.uk) 

Communication and 
language - Increase the 
range of vocabulary to which 
children at all stages are 
exposed to so that they have 
the language skills to speak 
articulately and write in an 
interesting and engaging 
manner; applying technical 
vocabulary as appropriate in 
wider curriculum areas. 

 

NELI assessment, delivery 
and exit assessment and 
analysis £2094 

 

EYFS resourcing £5000 

 

Communication friendly 
setting course and release 
time £2500 

There is a strong evidence base that suggests 
oral language interventions, including dialogic 
activities such as high-quality classroom 
discussion are inexpensive to implement with 
high impact on reading. 

Education Endowment Foundation | EEF 

 

1, 2, 3, 4, 5, 7, 8 

 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £62,558 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Small group tuition to provide 
a blend of mentoring and 
direct teaching supports 
those pupils who have been 
impacted on most by the 

Tuition targeted at specific needs and knowledge 
gaps can be an effective method to support low 
attaining pupils or those falling behind in both 
small groups and 1-1sessions. Where applicable 
the whole class will be invited to attend sessions. 

2, 3, 4, 5, 7, 8 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning?utm_source=/education-evidence/teaching-learning-toolkit/mastery-learning&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning?utm_source=/education-evidence/teaching-learning-toolkit/mastery-learning&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/mathematics?utm_source=/guidance-for-teachers/mathematics&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/mathematics?utm_source=/guidance-for-teachers/mathematics&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches?utm_source=/education-evidence/early-years-toolkit/communication-and-language-approaches&utm_medium=search&utm_campaign=site_searchh&search_term
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pandemic. A significant 
proportion of those pupils 
most affected are 
disadvantaged pupils; 
including high attainers.  

 

School 25% contribution to 
booster tuition £3780 

Small group tuition | EEF 
(educationendowmentfoundation.org.uk) 

 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

A high pupil to teacher ratio 
provides a higher level of 
support to the pupils in the 
class. This is especially 
important in the EYFS where 
the pupils enter school with 
language and skills deficit 
and so need support to make 
accelerated progress; as well 
as develop speech and 
communication problems 
which can impact on all 
areas of learning.  

 

Additional staff employed to 
provide higher teacher to 
pupil ratio and SEND support 
£52945 

 

Training of an additional 
SENco £1850  

 

SENco release time weekly 
£3983 

School is committed to having a high pupil to 
teacher ratio in classes, particularly in the Early 
Years, by ensuring that pupils have a high level 
of adult support in class.  

Reducing class size | EEF 
(educationendowmentfoundation.org.uk) 

2, 3, 4, 5, 7, 8 

 
Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £36,942 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Increase the attendance of 
disadvantaged pupils so 
there are fewer persistent 
absentees and days absence 
across school through 
engagement with A Star 
Attendance to monitor and 
support attendance 
management as well as 
conduct home visits and 
arrange meetings with 
parents to discuss 
attendance concerns. 

 

A Star Attendance £3300 per 
year 

 

Additional home visits £2200 

 The DfE guidance has been informed by engagement 

with schools that have significantly reduced levels of 

absence and persistent absence. The DfE are asking 

schools to adopt a whole school approach to supporting 

mental health and wellbeing in schools.  

Attendance interventions rapid evidence 

assessment | EEF 

(educationendowmentfoundation.org.uk) 

School attendance: guidance for schools - 

GOV.UK (www.gov.uk) 

https://www.gov.uk/guidance/mental-health-and-

wellbeing-support-in-schools-and-colleges 

3, 4, 5, 6, 9 

Mental health, well-being and 
resilience – Support the 
mental health and well-being 
of the pupils in school, 

EEF guidance demonstrates that there is 

significant evidence to show that behaviour 

interventions improve attainment outcomes by 

4, 5, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://www.gov.uk/government/publications/school-attendance
https://www.gov.uk/government/publications/school-attendance
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges
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especially post Covid, so that 
they can be resilient and 
focus on their education. 

Further develop nurture 
provision in school to offer 
support to the most 
vulnerable pupils over 
lunchtimes, in class. 

Implement specific support 
plans to support 
disadvantaged children with 
SEMH needs.  

 

Additional lunchtime support 
for nurture and behaviour 
support £5442 

 

Well-being and family 
support worker and training 
courses £26000 

reducing challenging behaviour in school. 

Education Endowment Foundation | EEF 

Behaviour interventions | EEF 

(educationendowmentfoundation.org.uk) 

 

 

Total budgeted cost: £179,410 

https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies?utm_source=/education-evidence/early-years-toolkit/social-and-emotional-learning-strategies&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, and 2020 to 2021 results will not 

be used to hold schools to account.  

The most recent in school data for Summer 2021 indicates the following.  

 

This will be updated in January 2022 when the children will have had a full term in school. 

Year 2 has recently completed their phonics assessments in Autumn term 2021 and 81.8% of the pupils achieved the 

expected standard.  
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will 

help the Department for Education identify which ones are popular in England 

Programme Provider 

Reading Plus  Reading Solutions UK  

Times Tables Rock Stars  Maths Circle  

NFER Assessment materials  NFER 

Service pupil premium funding  

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

We had no service children in the last academic year 

What was the impact of that spending on service pupil 
premium eligible pupils? 
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Further information  

The headteacher completed the Making A Difference to Disadvantaged Pupils professional development course 

through Together for Children and the Education Endowment Fund in Autumn term 2021. The modules were 

designed to allow for head teachers to have the time and space to read the research papers and guidance 

documents available so that they could consider the evidence and make informed decisions about which strategies 

would be the best approaches for their staff and pupils. It was also a good time to collaborate with colleagues, share 

ideas and learn from each other. This ensured that chosen strategies were carefully considered and therefore were 

more likely to have the desired impact on outcomes. 

As a group, and individually, we looked at a number of reports and guidance documents, studies and research 

papers related to the effective use of Pupil Premium. We also looked at the impact of disadvantage on educational 

outcomes and we discussed the options available to support us to address challenges to learning presented by 

socio-economic disadvantage. We also looked at studies about the impact of the pandemic on disadvantaged 

pupils.  

We used the Education Endowment Funds Implementation Guidance to help us to develop our strategy, focussing 

on the phases and approaches suggested. All strategies and outcomes are aligned with recommendations from the 

Education Endowment Fund.  

The head teacher has also previously completed a Pupil Premium review through Achievement for All as well as 

working with Schools North East to complete a Poverty Proofing study in school; of which all staff and governors are 

aware of the recommendations and outcomes and we work hard to consider them in all of our decision making. 

 


