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Pupil premium strategy statement: Willow Wood Community Primary School  

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged 
pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last 
year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Willow Wood Community Primary 
School  

Number of pupils in school  284 

Proportion (%) of pupil premium eligible pupils 64.8% 

Academic year/years that our current pupil premium strategy plan covers  March 2025-March 2026 Reviewed 

March 2026-March 2027 

March 2027-March 2028 

Date this statement was published January 2025 

Date on which it will be reviewed December 2026  

Statement authorised by Lindsay Robertson 

Pupil premium lead Lindsay Robertson 

Governor lead Cllr Paul Stewart (Chair of 
Governors) 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 

£261,440 (based on 2024 Oct 
census this will be updated once 
Oct 2025 information is updated) 
plus Early Years Pupil Premium 

Based on 162 FSM and 13 Post-
LAC children (of which 12 are 
also FSM therefore deducted 
from FSM and not including new 
children to school)  

Recovery premium funding allocation this academic year £0 

Pupil premium funding carried forward from previous years (enter £0 if not 
applicable) 

£0 

Total budget for this academic year 

 

£261,440 
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Part A: Pupil premium strategy plan 

Statement of intent 

Inspire, Believe, Challenge, Achieve 

At Willow Wood Community Primary School, we are committed to ensuring that all pupils, irrespective of their 
background or the challenges they face, make good progress and achieve in line with the expected standard or 
better across all subject areas. The aim of our strategy plan is to support disadvantaged pupils to achieve that goal, 
including those disadvantaged pupils who are high attainers. We want all pupils to thrive academically and 
personally; equipping all pupils with the skills, knowledge and confidence to become successful, active citizens who 
can access the future careers of their choice. 

When making decisions about using Pupil Premium funding it is important to consider the context of the school and 
the subsequent challenges faced. This, considered alongside the research and reports completed by the Education 
Endowment Fund, ensures that plans are well considered and are founded in evidence and support school in 
overcoming the identified barriers to learning. Plans are rooted in best practice and offer value for money. These 
strategies are monitored, evaluated and refined regularly to maximise effectiveness.  

We recognise that disadvantage is complex and goes beyond financial hardship. We moved to a new school 
building in 2021. We know our context and respond to the changing and increasingly challenging needs of our 
community well; working both within school and with multiple external agencies to support both the pupils and 
parents. The pandemic exasperated the needs of the community, and the mental health and well-being of our 
families is an increasing concern; as are the financial implications placed upon them with changes to Universal 
Credit and the cost of living; especially as the cost of food, clothing and energy prices soar. We are also aware of 
those families who are considered to be ‘the working poor’ i.e. those families who work but who do not have 
disposable income and are just managing to cover day to day living expenses. We also consider the challenges 
faced by our children who are open to Social Services, Early Help and universal support plans and the number of 
children we have who are either CLA or are post looked after and are in the care of grandparents and other family 
members. We are aware of the complexity of family situations that prevent our children from flourishing and at times 
the limited engagement we have from home. The challenges are varied and there is no ‘one size fits all’ approach 
however the aims and planned approaches outlined in this strategy are also intended to support their needs and 
address the challenges outlined below.  

The vast majority of our children come from the surrounding estates and the latest IDACI analysis report is shared 
below. The English Indices of Deprivation (previously known as Index of Multiple Deprivation) is the official measure 
of relative deprivation for small areas in England. The indices rank every small area in England from 1 (most 
deprived area) to 33,755 (least deprived area) across seven domains. These small areas are called Lower-layer 
Super Output Areas (LSOAs). Lower-Layer Super Output Areas are small areas designed to be of a similar 
population size, with an average of approximately 1,500 residents or 650 households. There are 33,755 Lower-layer 
Super Output Areas (LSOAs) in England. They were produced by the Office for National Statistics for the reporting 
of small area statistics and are a standard way of dividing up the country. 

The map below displays the ‘Lower Super Output Areas’ which surround the school and they are colour coded 
according to which national decile they belong to; decile 1 being the most deprived and decile 10 being the least 
deprived. The stars indicate where the school’s pupils live.  
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As of November 2025 (the most recent IDACI data), 223 (82%) of our pupils were living in the 989th most deprived 
area of the country with 190 (67%) of our pupils living in the top 5% most deprived areas in the country in 722nd 
decile. 275 pupils (97%) are ranked in the 593rd decile for access to quality health services and the risk of premature 
death, morbidity and illness; including mental health. Out pupils score relatively highly for access to housing; 
however the quality of the housing is often compromised, and our families can struggle with housing repairs etc.  

Quality first teaching is at the heart of our approach, and we will target intervention on the areas identified by 
teaching staff as requiring the most support. We know that this is the most powerful too in closing the attainment 
gap. Therefore, our Pupil Premium strategy prioritises outstanding teaching and learning for all, whole providing 
targeted support for disadvantaged pupils. We ensure that all teaching staff are involved in the rigorous analysis of 
data and the identification of pupils so that they are fully aware of the strengths and weaknesses of cohorts and 
individuals across school. This is further supported with the data analysis completed by subject leaders. This means 
that we can ensure that funding is directed where it will have the greatest impact, whether for specific individuals, 
groups or cohorts. We are also mindful that we have fluctuating percentages of disadvantaged children within each 
cohort –  

 

Year Group  Percentage Disadvantaged Children  
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Nursery  58.8% (20 children) 

Reception 50% (20 children) 

Year 1 60.5% (23 children) 

Year 2 70% (21 children) 

Year 3 54% (20 children) 

Year 4 70% (28 children) 

Year 5 91.4% (32 children) 

Year 6  65.5% (19 children) 

 Total: 184 children 

High quality teaching impacts on closing the disadvantaged attainment gap but also benefits all pupils in school as 
we have such a high proportion of pupils in each class who are classified as being disadvantaged (this percentage is 
even higher if we consider the children who have recently started in our school). Our strategy is integral to and 
supported by wider school plans, additional teaching sessions and additional funding for clubs and educational 
experiences. Our approach will be responsive to the challenges and needs of our children and school and will be 
rooted in robust assessment and not assumptions about the impact of disadvantage. Our overall package of support 
embraces the whole child to enable them to excel though quality first teaching, early intervention, regular attendance 
at school, providing opportunities and experiences for all as well as working closely with our parents.  

We are guided by the following principles – 

 We ensure that teaching and learning opportunities meet the needs of all pupils.  
 We ensure that appropriate provision is made for pupils who belong to vulnerable groups; thus ensuring the 

needs of socially disadvantaged pupils are adequately addressed and assessed.  
 In making provision for socially disadvantaged pupils, we recognise that not all pupils who receive free 

school meals will be socially disadvantaged.  
 We recognise that not all pupils who are disadvantaged are registered or qualify for free school meals (the 

‘working poor’). We reserve the right to allocate Pupil Premium funding to support any pupil or groups of 
pupils the school has legitimately identified as socially disadvantaged.  

 Pupil premium funding will be allocated following a needs analysis which will identify priority classes, 
groups or individuals.  

Our ultimate objectives are as follows: 

 Respond to pupils needs early to intervene at the point that need is identified.  
 To close the attainment gap between disadvantaged and non-disadvantaged pupils by ensuring access to 

high quality teaching and learning.   
 To accelerate progress for disadvantaged pupils, ensuring they achieve at least expected outcomes, with 

many exceeding expectations. 
 Adopt a whole school approach to the educational and pastoral support offered to disadvantaged pupils in 

which all staff take responsibility for the outcomes for disadvantaged pupils and have high expectations of 
what they can achieve; supporting pupil’s personal development, well-being and resilience so that they 
flourish academically and also emotionally and socially. 

 

Our Approach 
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We will achieve this through – 

 A rich and inclusive curriculum that inspires ambition and nurtures individual strengths. 
 Provide consistently high-quality teaching that meets the needs of all learners. 
 Target academic support and timely interventions, based on robust assessment. 
 The provision of extensive enrichment opportunities beyond the classroom, broadening experiences and 

aspirations.  
 A strong focus on attendance, behaviour and well-being ensuring all pupils are ready to learn.  
 Close collaboration with families to break down barriers and provide tailored support to families and pupils. 

At Willow Wood Community Primary School, we firmly believe that disadvantage should never be a barrier to 
success. Through our Pupil Premium strategy, we will ensure that every pupil receives the support, opportunities 
and encouragement they need to achieve their full potential. The range of provision the governors consider making 
for this group include (but are not limited to) the following –  

 Reducing class sizes thus improving opportunities for effective teaching and accelerating progress. 
 Quality first teaching having the biggest impact on outcomes for all pupils; with particular focus in the most 

disadvantaged.  
 Allocate additional teachers in each key stage providing 1-1, small group work with an experienced / or 

multiple qualified teachers to focus on overcoming gaps in learning and accelerating progress or 
maintaining a high ratio of teacher / support staff to pupils.  

 Engage ‘Reading Champions’ to counter act the limited engagement pupils have with reading in their 
homes.  

 1-1 support. 
 Booster clubs delivered by teaching staff to extend the school day.  
 Embedding more effective practice around live marking and feedback. 
 All work completed with the aim of accelerating progress moving pupils to Age related Expectations at the 

very least and beyond where possible.  
 Pupil Premium resources are to be used to target pupils in receipt of free school meals to achieve age 

related expectations and those who have an identified SEND need to make accelerated progress from their 
individual starting points.  

 Funding to be used to support trips, visits and residential stays to ensure pupils have first-hand 
experiences to use their learning in the classroom.  

 Funding for music tuition provided by a peripatetic specialist teacher.  
 Behaviour and nurture support during lunchtimes by providing activities to engage and promote our values 

with additional, trained staff to support these activities.   
 Family support and well-being worker to provide 1-1 support, therapy, bereavement support, nurture, 

behaviour support and delivery of programmes e.g. Relax Kids, Firm Friends etc. as well as delivering 
programmes aimed at reducing ACE’s such as Domestic Abuse 

 Attendance support to families to ensure the pupils are in school and are ready to learn.  
 Providing opportunities for staff CPD and further pupil learning in STEM, Outdoor and off-site working, 

Forest School and music tuition. 
 CPD for the whole school and this will be centred around a focus on in-house support using the expertise in 

school where possible. This allows for ECT teachers and other teachers in school to see what is expected 
of them modelled consistently. 

This list is not exhaustive and will change according to the needs and support our pupils require. 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Pupils come in to school with poor speech, language and communication development (both 
with articulation and vocabulary acquisition) and with diminished opportunities re extended early 
learning experiences. Assessments, observations and discussions with pupils indicate 
underdeveloped oral language skills and vocabulary gaps. These are evident from Reception to 
KS2 and in general are more prevalent among our disadvantaged pupils than their peers. On 
entry data for Nursery (Autumn 2025) indicates that 32% were not working at the expected 
standard for Communication and in Reception 30% were not working at the expected standard 
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(within the new EYFS curriculum). Gaps in vocabulary and oral language skills, particularly in 
the early years, limit pupils’ ability to access the full curriculum. A strong focus on explicit 
vocabulary instruction and structured talk, including intervention, across all phases is needed. 

2 Many pupils come from backgrounds that find it increasingly difficult to support a positive 
reading culture and do not have easy access to quality books and reading environments. 
Assessments, observations and discussions with pupils suggest disadvantaged pupils generally 
have greater difficulties with phonics than their peers and this negatively impacts their 
development as readers. As noted in our Ofsted report – school needs to act as the corporate 
parent and listen to children read as this is not always supported in the home environment. At 
the end of EYFS 66% of children achieved the expected standard for Reading and 88% at KS2 
(86.2% disadvantaged pupils). 

3 We have recognised that we need to promote the value of additional opportunities that a 
rounded education can provide which teaches core skills and characteristics that lead to pupils 
having the aspirations and the knowledge to access successful employment in the future. Many 
disadvantaged pupils have limited access to enrichment activities and experiences that develop 
cultural capital and aspirations. Ensuring all pupils take advantage of extracurricular activities, 
leadership opportunities and enrichment experiences will help raise aspirations and self-belief.  

4 Many pupils enter school with a deficit in relation to their ability to be resilient linked to their 
social and emotional development – this can then lead to poor behaviour and attitudes to 
learning which need to be continually addressed. 

5 School context of deprivation: As of November 2025 (the most recent IDACI data), 223 (82%) of 
our pupils were living in the 989th most deprived area of the country with 190 (67%) of our pupils 
living in the top 5% most deprived areas in the country in 722nd decile. 275 pupils (97%) are 
ranked in the 593rd decile for access to quality health services and the risk of premature death, 
morbidity and illness; including mental health. Out pupils score relatively highly for access to 
housing; however the quality of the housing is often compromised, and our families can struggle 
with housing repairs etc.  

Obesity and poor dental health are amongst the highest in the city as evidenced in IDACI and 
school nurse reports. In 42% of children in Reception class were over weight with 21% of these 
being classified as obsese. In year 6 38% of children were classified as being obese. Living 
environments are challenging with many families living in privately rented or council properties 
and unemployment deprivation indicators are high. Many parents receive universal credit 
payments.  

Our assessments and observations indicate that the education and wellbeing of many of our 
disadvantaged pupils were impacted on by school closures to a greater extent than for other 
pupils. This continues to manifest in the outcomes for all pupils, particularly those in Key Stages 
One and Two where pupils were not exposed to experiences to develop language and 
communication or gross motor skills. These findings are supported by local and national figures 
which indicate that pupils across the country have significant knowledge gaps leading to pupils 
falling further behind age-related expectations, especially in the foundational skills or oracy, 
reading, writing and maths.   

6 Social care needs: Our school has a large number of families supported historically and currently 
by a range of outside agencies including social care and family/early help support workers, 
counselling etc. Many of our pupils and families access support from school. School supports 
many of our pupils with reading, writing and maths through homework and booster clubs and 
other means which are fully funded by school. School also sources opportunities for parents to 
access training courses e.g., teaching assistants training, first aid training etc.to support them in 
their search for employment and we have an increasingly active parent’s group. A recent 
safeguarding audit demonstrated that as a school we have a larger than usual safeguarding case 
load as well as a significantly large number of children who are post looked-after or have 
historically been through the care or safeguarding system. Pupils access Healthy Heads 
counsellors through CAMHs and nurture sessions with our Inclusion Leader. Many of our pupils 
face social, emotional and mental health challenges that impact on their ability to engage fully in 
learning. Supporting emotional resilience and self-regulation is essential to ensuring strong 
academic and personal outcomes. 

7 Attainment on entry: The majority of our pupils enter EYFS with knowledge and skills at a level 
which is well below what is expected. A proportion of these are significantly below what is typical 
for their age. Each cohort has differing aspects of below expectation entry data within the prime 
areas. We also have a large number of SALT referrals and increasing numbers of pupils who 
come to nursery with a diagnosis of autism or a diagnosed additional need; many of whom have 
not had support plans written or additional support within external nursery settings. Our current 
nursery pupils are below expected in the following areas: communication language and literacy, 
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reading, writing and maths. Vocabulary acquisition is below expectation, and this has historically 
continued through school however school is trying to counteract this using a range of strategies.  

8 SEND: 88 pupils (30.88%) in school receive SEND support against a national average of 20%. 
4% (12 pupils out of 284) have a SEND statement or EHCP against a national of 1.39% however 
many pupils who had an EHCP have moved to specialist settings following successful EHCP 
applications being made. Further EHCP applications (3 pupils) have been submitted with an 
additional 11 pupils identified as requiring an EHCP with the school engaging with a number of 
external agencies while acquiring the evidence to support these. We have identified a high 
percentage of pupils entering school who have a need and as such staff have completed initial 
concern paperwork so that these children can be tracked closely. If all of these pupils were to be 
placed onto the SEND Register it would take our overall percentage of children with SEND in 
school well over 30%. Currently the percentage of pupils across the school from EYFS to year 6 
with identified SEND is 30.88%. SEND cohorts vary across classes (N =14.28%, Rec =42.1%, 
Y1=16%, Y2= 31%, Y3=38.4%, Y4= 40.74%, Y5 =43%, Y6=34.49%). School have admitted a 
large number of new pupils across school who have been identified as having additional needs 
and they are currently under review and may be placed on the register when relevant information 
is received and assessments completed. There is also an increasing percentage of pupils 
entering school who have diagnosed autism. School has several pupils for whom low attendance 
may have been masking a SEND need and those pupils are being observed closely to assess 
whether it is simply a need to catch up due to poor attendance or if it is an actual SEND need. 
There are also an increasing number of EAL pupils who may have a learning need but who need 
to develop their English skills before these can be accurately assessed.  

9 Attendance: Overall attendance at the end of academic year 2025 was 93.5% which is a 
decrease on previous years but was slightly greater than the median attendance of other similar 
schools. Current weekly tracking against Sunderland schools demonstrates that school is broadly 
in-line with the attendance rates across the city and DfE reports currently place us 7th out of 20 
similar schools within the same demographic. However, this remains below national. Attendance 
of pupil groups shows that Willow Wood pupils have below national persistent absence. Poor 
attendance rates for Pupil Premium children further reduces their school hours and causes them 
to fall behind on attainment. Socio-economic factors also impact on attendance e.g. parents 
taking more affordable holidays in school time to reduce the costs and recently we have seen a 
number of parents removing their children from school visits to religious places of worship. School 
takes every step to improve the attendance of all pupil groups; particularly that of disadvantaged 
children. Embedding relentless and proactive attendance strategies is a priority. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure 
whether they have been achieved. 

Intended outcome Success criteria 
Improve the quality of teaching and learning further by 
ensuring that there is a consistent approach to the 
teaching of phonics, including across the Early Years, 
which places greater emphasis on developing pupils’ 
fluency and blending skills.  

Raise attainment in phonics to ensure outcomes 
increase and are closer to both Sunderland and national 
data benchmarks 

-Change schools chosen Phonics Scheme. 
-All relevant staff trained to deliver Little Wandle.  
-Reading books purchased which are carefully matched 
to the phonics scheme. 
-CPD for staff to train in Little Wandle as new 
information is released. 
-Bottom 20% of pupils read with on a daily basis to 
increase their fluency, enabling them to access the full 
curriculum 
-Phonics booster classes, reading sessions, catch up 
sessions etc. are delivered across school and impact 
upon understanding and attainment.  
-Employment of additional teachers and support staff to 
support all classes who are Little Wandle trained. 
-Higher staff to child ratios across school. 
-Staff professional development opportunities. 
-Achieve the national expected standard in the Phonics 
Screening Check at the end of Year 1 for 
disadvantaged pupils.  
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-Further support and intervention ensure Year 1 and 
Year 2 pupils all achieve national average or above in 
the Phonic Screening check. 
-KS2 pupils requiring phonics intervention and teaching 
are supported to access interventions as required.  
-Phonics outcomes to be in line with National outcomes 
for the end of Year 1 in 2026 
-Reading champions will support the reading 
development of pupils across the school with specific 
focus on KS1 pupils in the spring term to support with 
the embedding of phonic skills and word recognition 
and fluency. 
-Daily Keep-Up and Catch-Up interventions. 
-Daily group reads. 
-Boom Reader to engages parents with reading and 
recording their pupil’s reading as well as engaging with 
teaching staff will be used across school. 
-Pupils are read with 3x peer week as part of Little 
Wandle phonics teaching. 
-Identified pupils (identified via termly and half termly 
Salford checks) are read with 5x per week.  
-New Salford assessments introduced, and pupils 
monitored and identified for support using the test 
outcomes.  
-English and Early Reading leads report reading 
progress to the headteacher weekly. 
-Phonics tracking used to identify those who require 
reinforcement of sounds etc and further intervention.  
-Phonics teaching and intervention facilitate strong 
progress for the pupils and those on the programme 
across the school. 
-End of year assessments (including statutory 
validated) identify a narrowing of the gap between non-
disadvantaged and disadvantaged with a greater 
proportion of disadvantaged meeting age related 
expectations. 

Progress in Writing - Improve the quality of teaching and 
learning in writing by ensuring that there is a continued 
focus on broadening pupils’ vocabulary across a range 
of subjects and monitoring its application so that 
disadvantaged pupils reach the expected standard. 

-Ongoing moderation of writing to show at least 
expected progress towards writing targets 
-Vocabulary is a focus in all lessons and pupils 
encouraged to apply technical vocabulary correctly.  
-Oracy is a focus in all lessons and pupils are 
encouraged to explain and reason about their work to 
allow them to develop their vocabulary base further and 
apply it in different contexts; including technical and 
subject specific vocabulary and terminology. 
-Knowledge organisers support pupils in identifying and 
understanding unfamiliar vocabulary so that they can 
apply it in context. 
-QR codes evidence practical oracy work and identify 
progress made in using and applying new vocabulary 
-Greenhouse searches ensure pupils identify new 
vocabulary and can apply it in a range of contexts. 
-Reading booster classes are delivered across school 
and impact upon understanding and attainment with an 
impact of the pupil’s reading reflected in their writing.  
-Employment of an additional teacher and support staff 
to support all classes. 
-Increased opportunities for pupils to have first-hand 
experiences which enhance their writing 
-Staff professional development opportunities so they 
understand how to promote independence on pupil’s 
writing and increased writing stamina is developed 
-Daily SPAG lessons embed spelling and grammar 
knowledge and termly assessments indicate impact 
-Pupils make accelerated progress in writing and apply 
a broader range of vocabulary choices to their work 
ensuring that they meet the end of Key Stage 
expectations for EYFS, KS1 and KS2 as well as 
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working at Age Related Expectations in all other year 
groups.  
-End of year assessments (including statutory 
validated) identify a narrowing of the gap between non-
disadvantaged and disadvantaged with a greater 
proportion of disadvantaged meeting age related 
expectations. 
-Headteacher and deputy headteacher to embed 
learning from Linking Leaders Programme into 
vocabulary acquisition and application in all subject 
areas.  
-EYFS staff use Launchpad to Literacy and Colourful 
Semantics to increase writing outcomes for pupils in 
EYFS and those with identified SEND across school. 

Progress in Mathematics - Develop staff CPD to further 
inform teaching, lesson design and metacognition within 
maths, to support pupils with developing their 
understanding, allowing them to make further progress. 

-Whole school maths review undertaken and all action 
points embedded. 
-Re-write the calculation policy. 
-Lesson design is embedded in all lessons as observed 
in monitoring tasks and ensures that lessons are 
consistent in their planning and delivery.  
-Reasoning and explanation is embedded in lessons 
and pupils can apply their oracy skills when discussing 
their learning with confidence and demonstrate 
understanding of the mathematical principles and 
strategies they are using and applying.  
-Maths booster classes are delivered across school and 
impact upon understanding and attainment.  
-Employment of an additional teacher and support staff 
to support particularly in Year 6. 
-Termly assessments show at least expected progress 
towards maths targets. 
-Weekly arithmetic assessments and daily Early Bird 
sessions embed and apply non-negotiable basic skills 
-Staff professional development opportunities. 
-More children achieve full marks on Year 4 
multiplication check and schools average score 
increases from 21.0 
- Pupils make accelerated progress in maths and apply 
a broader range of strategies to their work ensuring that 
they meet the end of Key Stage expectations for EYFS, 
KS1 and KS2 as well as working at Age Related 
Expectations in all other year groups. 
-Maths outcomes in 2025/2026 show an increase in the 
percentage of disadvantaged pupils met the expected 
standard and greater depth standard.  
-End of year assessments (including statutory 
validated) identify a narrowing of the gap between non-
disadvantaged and disadvantaged with a greater 
proportion of disadvantaged pupils meeting age related 
expectations. 

Communication and language - Increase the breadth and 
range of vocabulary to which pupils at all stages are 
exposed to so that they have the language skills to speak 
articulately and write in an interesting and engaging 
manner; applying technical vocabulary as appropriate in 
wider curriculum areas. 

-Staff in EYFS work with Together for Children SIO 
officer to retain the Early Talk accreditation at the 
enhanced level and Communication Friendly Setting 
status.  
-Staff engage with and apply their learning from their 
Talk Boost training. 
-All staff trained on ensuring their classrooms are 
communication friendly and all staff attain the 
certification from the course.  
-All adult interactions need to be purposeful and extend 
the learning of pupils in school.  
-Staff speak to the pupils in full sentences and engage 
with them in their play to deepen their learning, expose 
them to sophisticated and technical vocabulary and 
communicate with them effectively at all times.  
-Employment of an additional teacher and support staff 
to support all classes and have a higher adult to child 
ratio. 
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-Assessments and observations indicate significantly 
improved oral language communication skills amongst 
disadvantaged pupils when triangulated with other 
sources of evidence including engagement in lessons, 
book scrutiny, on-going formative assessments, Talk 
Boost and NELI outcomes.   
-Daily delivery of the NELI programme to those who are 
assessed as needing it the most. 
-Reading champions support pupils to read aloud 
increasing age-appropriate fluency and provide 
opportunities to discuss unfamiliar or tricky vocabulary.  
-Pupils achieve in line with national expectations at the 
end of EYFS and are using and applying a broader 
vocabulary in their speech and their writing.  

Attendance – Increase the attendance of disadvantaged 
pupils so there are fewer persistent absentees and days 
absence across school.  

-Engagement with an attendance company to monitor 
and analyse attendance information. 
-School attendance procedures are rigorous and 
followed consistently.  
-Home visits completed regularly and attendance 
meetings held.  
-Attendance contracts are put in place and meetings 
with parents held to improve attendance. 
-Pupil voice re attendance gathered and shared with 
parents.  
-Inclusion leader and office staff, alongside the 
Headteacher, analyse attendance on a daily and 
weekly basis.  
-Regular governors meetings analyse attendance data. 
-Persistent absentees are referred to Together for 
Children Education Welfare Officers for support.  
-There will be a reduction in persistent absenteeism, 
especially of those pupils who are disadvantaged and 
fewer days lost due to absence due to regular work with 
parents and attendance contracts being enforced.  
-Same day attendance monitoring and robust follow up 
and challenge by the inclusion leader. 
-Work with external agencies to support families with 
attendance.  
-Sustained high attendance from 2025/2026 
demonstrated by the overall absence rate for all pupils 
being no more than 4% and the attendance gap 
between disadvantaged pupils and non-disadvantaged 
peers being reduced significantly. 
-Improved attendance for pupil premium pupils to be in 
line with national and the gap for absence to decrease 
between disadvantaged and non-disadvantaged pupils. 
-Hold competitions to raise attendance levels. 

Mental health, well-being and resilience – Support the 
mental health and well-being of the pupils in school, so 
that they can be resilient and focus on their education 
and with the additional increase in service involvement 
with our families, it is important that we know our pupils 
and can spot triggers early. 

-School maintains Family Support and Well-being staff 
member in school. Correct pathways are signposted to 
families and pupils as appropriate including services 
such as Healthy Heads. 
-There is a designated senior mental health lead in 
school to support the well-being of the pupils and where 
needed parents. 
-Website page to support parents created to direct to 
services when school staff are unavailable. 
-Timely support put in place for pupils who require 
intervention in school and external services. 
-Weekly support from Family Support worker and 
Healthy Heads. 
-Access to nurture support. 
-School staff complete Nurture UK training programme. 
-Apply for grants to purchase a Cubby to support with 
mental health and SEMH / regulation needs. 
-Regular support coffee mornings to engage with 
parents and advertise services available to them. 
-Support programmes delivered to support pupil’s 
mental health and well-being.  
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-Staff professional development opportunities. 
-Training for staff re Mental Health First Aid and other 
mental health strategies to support pupils and parents.  
-Pupils are well supported and develop resilience in 
relation to their emotional health and learning. 
-Fewer referrals to external services are made.  
-Sustained high levels of well-being demonstrated by 
qualitative data from student voice, pupil and parent 
surveys and teacher observations. 
-A significant increase in participation in enrichment 
activities including residential visits, music tuition, after-
school clubs etc. 

A large proportion of disadvantaged pupils have 
significant / additional SEND needs requiring high levels 
of care; including intimate care needs. Across school 
over 30% of pupils are on the SEND register and require 
additional support across the week.  

 

-Two qualified SENDco’s are active in school with a 
third on staff and fourth undertaking training. 
-Two staff completing NPQSEND.  
-Weekly release time of both SENDco’s. 
-Pupils to have small steps outlined on their support 
plans to enable progress to be made and tracked. 
-Access to additional resources to enable accelerated 
progress for those pupils who have additional SEND 
needs.  
-Termly, formative assessments show at least expected 
progress towards their targets. 
- End of year assessments (including statutory 
validated) identify a narrowing of the gap between non-
disadvantaged and disadvantaged with a greater 
proportion of disadvantaged SEND pupils meeting age 
related expectations. 
-Early identification of intervention needs, resulting in 
immediate catch-up interventions provided throughout 
the year are monitored and adapted to further support. 
-Referrals made in a timely manner. 
-Parents are supported through all SEND Processes 
and attend regular reviews; with their voices being 
recorded.  
-Staff access training and advice regularly which leads 
to increased knowledge for all on how to successfully 
and effectively support and ensure inclusive teaching 
as part of a rigorous CPD programme.  
-To embed programmes such as Launch Pad to 
Literacy into daily practice.  
-Pupils with SEND demonstrate accelerated learning 
from their individual starting points. 
-SEND SIO to work across school to deliver staff 
meetings and identify support plans in action.  
-3x SEND twilight meetings with parents and children to 
collate parental and child voice whilst explaining 
support plans, terminology and next steps.  

 
 
 
Activity in this academic year 
This details how we intend to spend our pupil premium this academic year to address the challenges listed above. 

 

 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £188,867 
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Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Improve the quality of teaching 
and learning further by 
ensuring that there is a 
consistent approach to the 
teaching of phonics, including 
in the Early Years, which 
places greater emphasis on 
developing pupils’ fluency and 
blending skills. 

Little Wandle subscription: 
£1000 

Little Wandle Reading Books 
and resources £2,000 

Employment of 3 reading 
champions to work across 
school £66,674 

Phonics approaches have a strong evidence 
base that indicates a positive impact on the 
accuracy of word reading and decoding 
(although not necessarily comprehension) 
particularly for disadvantaged pupils.  

Phonics | EEF 
(educationendowmentfoundation.org.uk) 

 
EEF guidance for effective reading 
comprehension strategies. The approaches are 
woven into KS1 and KS2 daily lessons; across 
the whole curriculum. These strategies have been 
shown to have an impact of 6+ months progress 
when implemented effectively.  

Reading comprehension strategies | EEF 
(educationendowmentfoundation.org.uk) 

 
Education Endowment Foundation | EEF 

 

Reading comprehension strategies | EEF 
(educationendowmentfoundation.org.uk) 

 

1,2,4,5,7,8 

Progress in Writing - Improve 
the quality of teaching and 
learning in writing by 
ensuring that there is a 
continued focus on 
broadening pupils’ 
vocabulary across a range of 
subjects and monitoring its 
application so that 
disadvantaged pupils reach 
the expected standard. 

 

Additional teachers in 
Reception and KS1 and KS2 
to support small group 
teaching £95,231 
 

DHT release time each PM 
and Friday AM to support 
development of teaching and 
learning £8392 

 

Colourful Semantics training 
£150 

 EEF guidance on improving literacy, specific 
interest in teaching writing composition strategies 
through modelling and supported practice.  

Improving Literacy in Key Stage 2 | EEF 
(educationendowmentfoundation.org.uk) 

 

Education Endowment Foundation | EEF 

3, 4, 7, 8 

Progress in Mathematics - 
Develop staff CPD to further 
inform teaching, lesson 
design and metacognition 
within maths, to support 
pupils with developing their 
understanding, allowing them 
to make further progress. 

 

The guidance recommends integrating maths 
throughout the day, developing an understanding 
of how pupils learn in maths, use manipulatives 
and representations, ensure that teaching builds 
on what pupils know and use high quality 
support. 

   

Improving Mathematics in the Early Years and 
Key Stage 1 | EEF 
(educationendowmentfoundation.org.uk) 

3, 4, 7, 8 
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Times Tables Rock Stars 
£200 

Number Sense £200 

Test Base £295 

 

Data analysis system 1 year 
£1700 

 

NFER assessments 1 year 
£1500 

 

School improvement SLA 
£3000 

 

 

 

The guidance recommends using good quality 
assessment to inform practice, manipulatives and 
representations, teach problem solving and 
promote independence.  

Improving Mathematics in Key Stages 2 and 3 | 
EEF (educationendowmentfoundation.org.uk) 

 

Mastery learning | EEF 
(educationendowmentfoundation.org.uk) 
 

Mathematics | EEF 
(educationendowmentfoundation.org.uk) 

 

Standardised tests can provide reliable insights 
into the specific strengths and weaknesses of the 
cohort and individuals to ensure that they receive 
the correct additional support through 
intervention of teacher instruction. 

Assessment and feedback | EEF 
(Educationendowmentfoundation.org.uk) 

Communication and 
language - Increase the 
range of vocabulary to which 
pupils at all stages are 
exposed to so that they have 
the language skills to speak 
articulately and write in an 
interesting and engaging 
manner; applying technical 
vocabulary as appropriate in 
wider curriculum areas. 

 
NELI assessment, delivery 
and exit assessment and 
analysis £1435 

 

EYFS resourcing £5000 

 

Talk Boost training £500 

 

Oracy Project release time 
£1590 

There is a strong evidence base that suggests 
oral language interventions, including dialogic 
activities such as high-quality classroom 
discussion are inexpensive to implement with 
high impact on reading. 

Education Endowment Foundation | EEF 

 

1, 2, 3, 4, 5, 7, 8 

 

 

 

 
 

 

 

 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  
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Budgeted cost: £17,259 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Small group booster tuition to 
provide a blend of mentoring 
and direct teaching supports 
those pupils who have been 
identified as being the most 
behind. A significant 
proportion of those pupils 
most affected are 
disadvantaged pupils; 
including high attainers.  

 

Booster tuition £8549 (SATS) 

Booster tuition £2410 
(phonics) 

Tuition targeted at specific needs and knowledge 
gaps can be an effective method to support low 
attaining pupils or those falling behind in both 
small groups and 1-1sessions. Where applicable 
the whole class will be invited to attend sessions. 

Small group tuition | EEF 
(educationendowmentfoundation.org.uk) 

 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

2, 3, 4, 5, 7, 8 

A high pupil to teacher ratio 
provides a higher level of 
support to the pupils in the 
class. This is especially 
important in the EYFS where 
the pupils enter school with 
language and skills deficit 
and so need support to make 
accelerated progress; as well 
as develop speech and 
communication problems 
which can impact on all 
areas of learning.  

 

(See above for costings)  

 

Educational psychologist 
assessments support staff to 
signpost children to external 
agencies and to support 
them in school to address 
aspects of learning in order 
to narrow the gaps between 
them and their peers. 

 

Educational Psychologist 
Support £6300 

 

School is committed to having a high pupil to 
teacher ratio in classes, particularly in the Early 
Years, by ensuring that pupils have a high level 
of adult support in class.  

Reducing class size | EEF 
(educationendowmentfoundation.org.uk) 

 
SENDco’s are released weekly to support staff in 
class re SEND and to support children with SEND 
and their families; including time to work with 
external agencies.  

2, 3, 4, 5, 7, 8 

 
 
 
 
 
 
 
Wider strategies (for example, related to attendance, behaviour, wellbeing) 
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Budgeted cost: £57,084 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Increase the attendance of 
disadvantaged pupils so 
there are fewer persistent 
absentees and days absence 
across school through 
engagement with A Star 
Attendance to monitor and 
support attendance 
management as well as 
conduct home visits and 
arrange meetings with 
parents to discuss 
attendance concerns. 

 
A Star Attendance £3000 per 
year 

 The DfE guidance has been informed by engagement 
with schools that have significantly reduced levels of 
absence and persistent absence. The DfE are asking 
schools to adopt a whole school approach to supporting 
mental health and wellbeing in schools.  

Attendance interventions rapid evidence 
assessment | EEF 
(educationendowmentfoundation.org.uk) 

School attendance: guidance for schools - 
GOV.UK (www.gov.uk) 

https://www.gov.uk/guidance/mental-health-and-
wellbeing-support-in-schools-and-colleges 

3, 4, 5, 6, 9 

Mental health, well-being and 
resilience – Support the 
mental health and well-being 
of the pupils in school so that 
they can be resilient and 
focus on their education. 

Support families in various 
ways and introduce them to 
external agencies for support 
as required. 

Further develop nurture 
provision in school to offer 
support to the most 
vulnerable pupils over 
lunchtimes, in class. 

Implement specific support 
plans to support 
disadvantaged pupils with 
SEMH needs.  

 

Inclusion Leader and training 
courses £41,690 

EEF guidance demonstrates that there is 
significant evidence to show that behaviour 
interventions improve attainment outcomes by 
reducing challenging behaviour in school. 
Education Endowment Foundation | EEF 

Behaviour interventions | EEF 
(educationendowmentfoundation.org.uk) 

 

4, 5, 6 

Subsidise wider curriculum 
opportunities for identified 
vulnerable children 
(residential visits, trips, music 
tuition, extra-curricular 
activities etc). 

£10,624 

 

EEF Art Participation  3 

 
Total budgeted cost: £261,440  
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

The most recent in school data for Summer 2025 indicates the following-  

Transience 
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Disadvantaged comparison data for KS2 2025 is shown below – 
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Greater Depth  
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Further barriers to learning and aspects to consider -  

 Reducing class sizes thus improving opportunities for effective teaching and accelerating progress. 
The teacher to pupil ratio was reduced significantly in most classes across school through targeted funding, as 
evidenced in the most recent DfE benchmarking data available. We have a ratio of 18.11:1 pupil to each teaching staff 
member and 8.08 pupil to adult ratio. It was important to us that we reduced the adult to pupil ratio to support pupils to 
catch-up post pandemic and to support the pupils in all classes to make accelerated progress. All pupils therefore have 
the support they need to ensure they also have any mental health and well-being needs addressed as these are also 
impacting upon their work and relationships. This, alongside paying teachers to extend the school day to deliver booster 
lessons, employing reading champions to listen to pupils read etc has enabled many pupils to make accelerated rogrrss 
to be in line with their peers and to achieve better than expected progress. This is something that we would like to 
continue with, budget allowing, as teachers and support staff are our greatest resource. All classes, regardless of size, 
have a qualified teacher and either a Higher-Level Teaching Assistant or a Teaching Assistant. In addition, Reading 
Champions work across all classes. Nursery have a teacher and in increased number of support staff due to numbers 
and need. 
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 Quality first teaching having the biggest impact on outcomes for all pupils; with particular focus in the most 

disadvantaged.  
All teaching staff have focused on teaching the lowest 20% of the class to ensure that those who need it most are taught 
by those with the most experience. The support in each class then ensures that everyone else remains on track with live 
marking identifying misconceptions at the point that they are made. This level of support also continues into the 
afternoon subjects with interventions starting at 2.30pm (except phonics interventions which take place throughout the 
day). This enables pupils to work to the same standard, with the same levels of support in the afternoons as the 
mornings. Where pupils are taken for interventions, they practice the necessary skills, but they focus on the content of 
the topic. Due to applying this approach, we have seen standards rise in all subject areas across school as evidenced in 
lesson observations, monitoring tasks and book scrutiny. Where possible, reading champions listen to identified pupils at 
least 5 times per week and will try to make sure that the reading material links to the content of the pupil’s topic lessons 
where possible. We provide regular opportunities for staff to access continuous professional development opportunities 
which directly support the learning of pupils. The Education Endowment Foundation (EEF) highlights that well-designed 
professional development can have a significant impact on pupil outcomes with effective CPD can add up to two months 
of additional progress per year. By focusing on evidence-based strategies, our CPD strengthens teacher’s ability to 
embed a language rich environment and deliver an engaging, high-quality curriculum that fosters pupil motivation.  
 

 Allocate ‘catch up’ teachers in each key stage providing small group work with an experienced / qualified 
teacher to focus on overcoming gaps in learning and accelerating progress.  
Additional teachers in each phase have enabled us to focus on raising standards through smaller group teaching and 
also in being able to provide a higher ratio of staff in class as well as delivering interventions which are timely and focus 
on pre or post teaching and therefore pupils are able to access the lesson content easily with enough scaffolds to ensure 
they can understand and apply the content effectively. Interventions can be delivered immediately, and books 
demonstrate clear progress is being made by the pupils. Smaller group, focused teaching is having an extremely positive 
effect on the pupils and their progress and because the support and curriculum is being adjusted to suit their needs; their 
attitudes to learning and their resilience levels are bolstered too. Reading Champions contribute significantly to this plan 
to accelerate progress as being able to read fluently impacts all areas of education and progress in every subject. The 
Education Endowment Foundation (EEF) highlights that immediate, targeted interventions – such as same day catch-up 
and keep-up sessions, are highly effective in addressing learning gaps, particularly in early literacy. Phonics 
interventions have been shown to provide on average, five months of additional progress. By ensuring rapid response in 
gaps, particularly in phonics knowledge, this reinforces a language-rich environment, accelerates progress and ensures 
all pupils receive the support and skills they need to develop in their learning.  
 
By appointing an Early Reading Leader to coach all staff to deliver Little Wandle phonics programme we are 
acknowledging the findings of the EEF who emphasise that the systematic phonics instruction significantly enhances 
early reading skills particularly for disadvantaged pupils, leading to an average of an additional 5 months progress. By 
providing targeted coaching, our Early Reading Leader ensures consistent, high-quality phonics teaching across the 
school, fostering a language-rich environment and improving vocabulary acquisition (also a focus on the Headteacher 
and Deputy Headteacher’s participation in the Linking Leaders programme). This approach equips teachers with 
effective strategies to support all learners in developing essential literacy skills.  
 

 Booster clubs by teaching staff to extend the school day.  
Booster classes were extended to 2 nights per week from January 2026 and this continues annually with sessions 
focused predominantly on the delivery of Reading and Maths skills. This has a positive effect in making up skills deficits 
however it is clear that we need to further focus on the development of maths skills moving forward. In response to this 
we have changed the maths curriculum as well as how we block units of work to fit in with our lesson design. This 
ensures that shape, space and measure, as well as data and statistic skills are practised weekly by all pupils as are 
reasoning skills. This approach has been very effective; however, not all children stayed for each session (and some 
none at all) and therefore not everyone benefited from this approach. It was effective however, for those who stayed for 
each session. Staff also delivered booster sessions over the Easter holidays, and this will be repeated. It is our belief that 
due to the gaps in the pupil’s basic mathematical knowledge that without these sessions, outcomes could have been 
significantly affected. We plan to extend this booster class offer to phonics groups in KS1 in Spring term 2026 providing 
workshops for parents to support their pupils in this area and highlighting the importance of early reading in the hope that 
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parents will start to engage with this area of their child’s learning. The EEF emphasises that extended school provision 
can have a positive effect on attainment, particularly when linked to school curriculum. These sessions help to bridge the 
gaps in learning, develop independence and foster a sense of routine and responsibility.  
 

 Pupil Premium resources are to be used to target pupils in receipt of free school meals to achieve age related 
expectations and those who are SEND to make accelerated progress form their individual starting points.  
Local Authority reports of visits have been very impressed with the progress the pupils with identified SEND have been 
making. Due to the varying percentages of pupils in each class who are entitled to Pupil Premium, it is hard to distinguish 
those who do not have support in school. Therefore, all staff treat all pupils the same. Data as well as notes of visits from 
the SEND SIO, as well as individual subject SIO’s, demonstrate that our pupils are supported very effectively in school 
and it is difficult to differentiate between those who are in receipt of Pupil Premium and SEND as well as those who are 
not in receipt of the funding. Due to such effective practice, we have become a ‘SEND magnet school’ appearing on 
many SEND forums and being recommended personally by parents of SEND children to others who are parents to 
SEND children. 
 

 Funding to be used to support trips, visits and residential stays to ensure pupils have first-hand experiences to 
use their learning in the classroom.  
Parents are supported in many ways due to the reduced costs of trips (where they are not funded in their entirety!) 
School funds or partly funds all trips and visits where possible. Pupils have been on many visits and trips and have 
gained a lot of experiences through learning outside of the classroom. This in turn has benefited their oracy as they have 
discussed their experiences at length back in school. Funding has been used to provide adequate clothing and to 
subsidise places on residential visits and experiences. Parents have also been supported financially via the provision of 
coats, school uniforms, PE bags, water bottles and PE kits. After school clubs have also been provided without charge. 
We are committed to providing all pupils, particularly those from disadvantaged backgrounds with rich, meaningful 
experiences that build on cultural capital and broaden their horizons. This also includes forest school and sports 
coaching to develop teamwork and self-regulation. The EEF highlights that outdoor adventure learning supports 
collaborative problem-solving, metacognition and self-regulation leading to improved engagement and attainment. 
Additionally, Ofsted research (2019) emphasises the role of cultural capital in closing the opportunity gap for 
disadvantaged pupils. By embedding these experiences into the curriculum, we ensure that all pupils benefit from real-
world learning, enabling them to develop the confidence, resilience and curiosity needed to thrive academically and 
personally.  
 

 Funding for music tuition provided by a peripatetic specialist teacher and other clubs e.g. Breakfast club.  
We ensure that all pupil’s, particularly disadvantaged pupils have access to a wide range of before and after-school clubs 
supporting both academic progress and personal development; as well as supporting parents where possible. An 
example of this is breakfast club which is sponsored by Greggs but is run by school staff and is free of charge to parents. 
Many of our pupils have accessed peripatetic teaching e.g. on the drums, music clubs or in the choir due to pupil 
premium funding. The pupils are working hard and have put on several performances for the other pupils in school and 
their parents to enjoy. These lessons are well attended and the enjoyment they take from the lessons cannot be 
underestimated. The pupils are challenged and because they are challenged, they are developing resilience when faced 
with new concepts and have a renewed faith in themselves and their abilities. Evidence from EEF suggests that 
participation in extracurricular and wider opportunities leads to increased engagement and improved academic 
outcomes. By fostering enjoyment and challenge in learning, these opportunities help pupils to develop essential skills, 
raise aspirations and improve motivation.  
Breakfast club provides a nutritious and structured start to the day, often for over 100 pupils and it ensures that pupils 
arrive at their classrooms ready to learn. This aligns with the governments expanded breakfast club provision strategy, 
aiming to reduce hunger, improve concentration and enhance attendance rates. Research highlights that breakfast clubs 
contribute to improved behaviour, punctuality and engagement in lessons, particularly for disadvantaged pupils. Staffed 
by school support staff, the sessions also provide emotional support, helping pupils to build positive relationships and 
develop a sense of belonging.  
We employ specialist sports coaches and musicians to deliver high-quality after school clubs, increasing participation in 
physical activity and team based sports; as well as musical experiences. The EEF notes that structured physical 
activities can boost cognitive function, self-regulation and academic progress. By ensuring that disadvantaged pupils 
have equal access to extracurricular sports, we help develop resilience, discipline and confidence which contribute to 
improved attitudes towards learning. These activities also support the development of cultural capital, providing 
experiences that pupils may otherwise not access.  
 
 

 Behaviour and nurture support during lunchtimes by providing activities to engage and promote our values.        
The Family Well-being and support worker has a fantastic relationship with all pupils in school however there are pupils 
who are identified as requiring (or choose themselves) to come to lunchtime nurture groups. The effectiveness of this 
group cannot be underestimated as pupils are able to adapt their attitudes etc to make something within the group 
collectively; focusing on those things they can take home and celebrate with their grown-ups as well as having someone 
to speak openly too. The groups work has been celebrated many times, and it is hoped that the pupils accessing this 
high level of support allows them to start to self-regulate effectively and can decide what they need to ensure that 
behaviour is settled. The pupils also move in and out of the group effectively depending on need and because their 
behaviours are more settled, there has been a definite and distinctive shift in the behaviour at lunchtimes which ensures 
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pupils begin their afternoons in a more positive manner. Workshops and coffee mornings for parents where Early Help 
and other mental health and parental support services present have also been warmly received by parents. A section of 
our website has been dedicated to an out of hours ‘support’ page for parents with mental health or domestic abuse 
concerns.  
Our Inclusion Leader ensures that there is comprehensive support for our pupils and families, working hard to strengthen 
home-school relationships, providing early intervention and sign-posting support for vulnerable families. She also works 
pro-actively to reduce persistent absence (see below) engaging with families to improve attendance and punctuality and 
she ensures that she is on the gate at the start and end of the day to address concerns with parents and to give praise 
where it is due; working in partnership with parents and families to address barriers to engagement and attendance. She 
supports pupils to self-regulate and to develop resilience through her targeted interventions.  
We are also a trauma informed school, with trained staff who implement strategies to support pupils affected by trauma 
and adverse experiences. Our Inclusion lead was an Early Help Worker, and she is highly trained to support pupils and 
parents through Domestic Abuse etc. She also supports parents with completing forms, housing and applications as well 
as supporting smooth school transitions while ensuring that safeguarding best practice remains embedded to protect and 
support our most vulnerable families.  
The EEF highlights that social and emotional learning interventions lead to an average of four months progress, 
particularly for disadvantaged pupils. These interventions help pupils to develop self-management skills, emotional 
resilience and positive relationships which directly impact on behaviour and learning outcomes. This aligns with Ofsted’s 
continued focus on improving cultural capital for disadvantaged pupils and reflects the latest national priorities on early 
intervention and family engagement. 

 

 Attendance support to families to ensure the children are in school and are ready to learn.  
We have an SLA with A-Star attendance and use the A Star tracking system. All parents are contacted by 9.30am to 
discuss absences. Parents can message on Facebook messenger and get a call back, leave a voicemail or email the 
attendance email address. We also have 3 paediatric first aid trained staff who can administer medicine so pupils can 
return to school once they have 24 hours of medication in their systems. We have set our standard at 96% or above and 
tackle any attendance which falls below that. We send letters to parents at each stage and request meetings to create 
attendance contracts etc however these meetings are very poorly attended by parents. Home visits are carried out for 
poor attendance as well as persistent lateness. Mrs Barker and our Inclusion Leader have an overview of attendance 
and work with A-Star to support parents. Mrs Barker tracks attendance and refers to the Local Authority education 
welfare team as necessary. Mrs Lonsdale and Mrs Wilkinson work with the headteacher and parents to support 
attendance as well as tracking the attendance of specific groups e.g. SEND children and those open to agencies, making 
calls and speaking to parents as necessary. The Head Teacher, Deputy Head Teacher and Inclusion Leader are on the 
gates each morning to develop relationships with parents. The Head Teacher and Inclusion Leader, as well as other 
staff, have completed home visits to collect and bring children into school. The Head Teacher has listened to / attended 
Ofsted / DfE webinars and read associated documents which have informed policy and practice. An A-Star 
representative have shared data with the governing body where they have been challenged and they do this periodically.  
We have offered prizes for children and parents as a challenge to increase attendance. Our Inclusion Leader is on the 
gate and is at the office each morning to challenge those who are late. Parents sign pupils in as late on the iPad system. 
The Headteacher and Mrs Barker met with the lead for Family Group Conferencing as this is the next step for parents 
who needed support for attendance. Our Inclusion Leader calls all parents with poor attendance to suggest support for 
them as well as to challenge them. A robust system for attendance has been established with letters sent home weekly 
and termly for all with figures included and where attendance drops below a specified level, parents receive fines and are 
requested to work with school via an attendance contract to closely track the attendance of the poorest attenders. All of 
these actions have ensured that school’s attendance in the previous year has matched that of schools locally and 
nationally for general attendance and persistent absence figures. We continue to track our attendance weekly against 
Local Authority and national figures and there is little deviation. 
As stated above, we champion attendance at our breakfast club as research has shown that this not only helps to tackle 
child poverty but enhances attendance, behaviour an academic performance by ensuring pupils start their day nourished 
and ready to learn. By offering a nutritious meal and a supportive environment, breakfast club encourages punctuality  
and consistent attendance by providing additional, structured opportunities for enrichment, reinforcing engagement and 
achievement.  
 
 

 CPD for the whole school and this will be centred around a focus on in-house support using the expertise in 
school where possible. This allows for ECT teachers and other teachers in school to see what is expected of 
them modelled consistently. 
Our staff training record and staff meeting records demonstrate the commitment school has to the continuous 
professional development of our staff and the value we have to ensuring we have highly trained staff who have the most 
recent information and can deliver engaging lessons. There is a significant increase in the number of courses that staff 
are able to attend for their general and subject specific leadership development – including the number of those 
completing NPQ qualifications. All staff regularly update their training records. In-school coaching and support to 
teaching staff is provided by the deputy headteacher on a rolling programme.  
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will 
help the Department for Education identify which ones are popular in England 

Programme Provider 

Little Wandle Phonics Programme Collins 

Times Tables Rock Stars / Numbots TTRS  

NFER Assessment materials  NFER 

Number Sense  Number Sense  

Jigsaw PSHE  Jigsaw PSHE  

Boom Reader  Squirrel Learning Ltd  

Test Base  Double Struck Ltd  

Digi-Maps  EDina 

NELI  Nuffield Early Language  

Launchpad to Literacy  Launchpad to Literacy  

Talk Boost  Speech and Language UK 

Service pupil premium funding  

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

We had no service children in the last academic year 

What was the impact of that spending on service pupil 
premium eligible pupils? 
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Further information  

The headteacher completed the Making A Difference to Disadvantaged Pupils professional development course 
through Together for Children and the Education Endowment Fund in Autumn term 2021. The modules were 
designed to allow for head teachers to have the time and space to read the research papers and guidance 
documents available so that they could consider the evidence and make informed decisions about which strategies 
would be the best approaches for their staff and pupils. It was also a good time to collaborate with colleagues, share 
ideas and learn from each other. This ensured that chosen strategies were carefully considered and therefore were 
more likely to have the desired impact on outcomes. 

As a group, and individually, we looked at a number of reports and guidance documents, studies and research 
papers related to the effective use of Pupil Premium. We also looked at the impact of disadvantage on educational 
outcomes and we discussed the options available to support us to address challenges to learning presented by 
socio-economic disadvantage. We also looked at studies about the impact of the pandemic on disadvantaged 
pupils.  

We used the Education Endowment Funds Implementation Guidance to help us to develop our strategy, focussing 
on the phases and approaches suggested. All strategies and outcomes are aligned with recommendations from the 
Education Endowment Fund.  

The head teacher has also previously completed a Pupil Premium review through Achievement for All as well as 
working with Schools North East to complete a Poverty Proofing study in school; of which all staff and governors are 
aware of the recommendations and outcomes and we work hard to consider them in all of our decision making. 

Recently the headteacher and the deputy headteacher have completed a Linking Leaders Programme which 
enabled work to be completed across several schools linked to an identified school improvement priority.  

The headteacher has also provided headteacher capacity to another school within Sunderland until a new 
headteacher was appointed and is an accredited School Improvement Adviser through the AoEA (Association of 
Educational Advisers) as well as successfully completing the National Qualification for Executive Leadership.  

 


